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FOREWORD 
Reading is an important skill . in the development 
of competency . in a second language . This document has 
been prepared to provide second-language teachers with 
a concise overview of reading; it considers such aspects 
as the selection of suitable reading mate r ials, some 
teaching strategies, recommended student activities, and 
suggestions for testing. I trust th a t teachers will find 
this publication a valuable resource in their classes and 
that it will aid them to present an i ntegrated and success-
ful introduction to reading in the French class. 
Honourab l e Wallace House, MHA., 
Minister of Education. 
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INTRODUCTION 
It is generally agreed among second-language edu-
cators that reading serves as a focal point between the 
spoken and the written production skills. For this reason, 
a good reading programme reinforces these two skills, in 
addition to having intrinsic merit. Reading, then, has 
immediate interest value, and is the longest retained 
skill, the one that continues long after the student has 
completed formal studies. It also serves to keep the 
acquired language "in shape" when few or no possibilities 
exist for continued oral or written practice. 
Reading is a developmental process that requires 
effort and exposure over a period of time and as such, 
has inherent problems that must be analysed. For example, 
research findings indicate that reading differences and 
difficulties in Language One reappear in Language Two. 
Further, reading is now seen as a latent, innate skill 
t h at can be developed as are other human capacities. 
Th at . is , when one learns to read, it is a general skill 
that is developed; the language used is a matter of cultural 
or~ entation, as is speaking. (Incidentally, research 
in imm e rsion programmeR has shown that it is easier to 
tr a ~ sfer reading skills from L2 to L1 than the reverse). 
Th e alphabet is a highly inaccurate system for 
reco rdin g th e spoken word. There is not a one-to-one 
correspondence between sound and symbol (note that this 
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does not exist in the practical phonetic alphabets), so 
th a~ primary (and elementary, and high school, and uni-
versity) teachers are constantly aware of the problems 
that the alphabet presents. When learning a 2L, one has 
to go through the same developmental process, albeit using 
the same symbols for different phonic values, where French 
or English speakers are concerned. 
The students in our programmes bring with them 
information from their previous total life exposure. How 
to use this to the students' advantage will, we hope, be 
gleaned from this present production. 
Included in this module, you will find suggestions 
for the introduction of reading and its follow-up, proce-
dures to follow, and how to test the reading skill. Some 
operational modes for the classroom are also suggested. 
You will note that we believe very strongly that supple-
mentary readers are meant to be read for comprehension, 
and should never be used as mere exercises in translation. 
The latter does not develop competency in the target 
language. Translation is a highly specialized skill . in 
itself and is not the purpose of a reading programme. 
We, the producers of this module, know the limi-
tations of the written word, in that we cannot discuss 
with each reader; and we are also aware of the limitations 
of time and space in its compilation. Therefore, we 
strongly urge that you obtain copies of the bibliography 
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list, and have companies provide you with sample copies 
o f reading materials before you decide to purchase. 
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SELECTION OF READING MATERIALS 
In selecting reading materials, consideration must 
be given to the intended use of these materials, and to the 
related teaching objectives. With t h e availability of monies 
to provide enrichment to our FSL programme, we should have 
in mind some criteria for predetermi n ing the value of a 
particular reader. 
Reading materials can be used by the entire class, 
by groups of students, and by individual students. In all 
these cases, the students may have similar or differing 
abilities, and may work with or without the teacher's guidance. 
Care must be taken to choose the appropriate reading mate-
ria l s for each of these settings. For example, reading 
materials introducing new items may be too difficult for 
the student to use alone for enjoyment purposes. He will 
soon be discouraged by the difficulty of the text and resort 
to translation. Good habits will be lost and enjoyment 
considerably diminished. However, such material could be 
used by the teacher in order t o deve l op proper reading habits 
in the student; the teacher can assist the student in acquiring 
techniques for establishing meaning f rom the context, recogni-
zing structural signals, etc. 
As in any selection process, we should bear in mind 
t h at "the" perfect reader is not ava i lable. However, the 
following points are offered as a guide to aid teachers • in 
choosing the most suitable reading materials for their 
sittiation. 
1 ) 
2 ) 
3 ) 
4 ) 
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Cultural orientation: is the student familiar with 
the milieu of the target language group and their 
perception of reality. This and other pertinent 
background information ~ould allow him/her to 
comprehend a story more fully. 
Controlled vocabulary and structures: does the 
reading material reinforce previously learned 
vocabulary and structures? How many new items are 
introduced? Care must be taken to avoid confusing 
students as a result of too many new items. 
Illustrations: do they aid student comprehension 
of the passage? 
Length of story: does the length of the story 
conform to what students can handle? It is worth 
noting that students will often more readily accept 
several short readers than one long one. 
span is important at any level. 
Attention 
5) Follow-up: what activities are provided to reinforce 
student comprehension and mastery? Are these 
activities grammar-oriented, or do they include 
discussions of cultural value? Do they lend them-
selves effectively to related teaching activities 
(e.g., individual/group/language laboratory)? 
6) Glossary: are the meanings of new lexical items 
clearly explained to students? 
7 ) 
8) 
9 ) 
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Usage: is the reading material intended for native 
speakers or for the teaching of French as a second 
language? 
Style: is it narrative, d i alogue or other? Will 
one style suit the intended purpose(s) better than 
another? 
Related materials: does a teacher's guide accom-
pany the reader? Is a tape of the script available? 
Perhaps the most important considerations, in selecting 
readers, have to do with the level of difficulty, the interest 
level, and the value of the content. Reading should be an 
enriching and pleasurable experience so every effort must be 
made to provide the student with interesting reading materials, 
of suitable difficulty, that build o n his previous exposure in 
the second language. 
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A PPR OACHES FOR IMPLEMENTATION 
A - OVERALL OPERATION 
As his readiness becomes greater and his experience 
with the written symbol of his spoken vocabulary grows, 
the student can be expected to make generalizations from 
parts of words and letters in known words and apply them 
in new situations just as he does in English. Remember, 
the student has been through the reading skill once, so 
the process is already familiar to him. If it has not 
already occurred to you, make a point of talking with a 
Language Arts (English as a first language) teacher and 
read the Teacher's Guides and Student Workbooks for the 
primary and elementary programmes. 
Wilga Rivers, in her book entitled Teaching Foreign 
Language Skills, advocates six stages of reading develop-
ment, the first five covering the years to the end of 
High School. 
Stage One - Reading aloud of memorized dialogues, 
first by the whole class, then sma l ler groups, and finally 
by individuals. Teacher must guard against simple reciting 
by the use of periodic checks. This stage also involves 
the teaching of sound-spelling relationships. 
Stage Two - Recombinations of dialogues or drills 
for reading practice, together witn a limited number of 
lexical and structural items not previously met. Attention 
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is drawn to the irurortance of word groups. 
Stage Three - Still under the guidance of the teacher, 
the student goes on to read simple narratives and conversational 
material, read for enjoyment without being subject to inten -
sive study or grammatical explanation. 
Stage Four - Two types of reading, as outlined by 
Mackey in Language Teaching Analysis , intensive and extensive. 
Intensive is done in class under the direction of the teacher, 
and includes textual, pictorial and recorded aids. Extensive 
reading is to be carried on by the student on his own, using 
materials selected by the teacher. This should provide opportu -
nities to deduce meaning of unfamiliar items through context 
or through use of a monolingual dict i onary. 
Stage Five - Continued intens i ve and extensive reading. 
Selection of materials at this stage must be done with great 
care. 
Stage Six - Hopefully will not occur too far beyong high 
school, and consist of virtually unl i mited reading for pleasure, 
with only occasional resort to a dictionary. 
B - SUGGESTIONS FOR IM PLEMENTATION 
The following items represent a list of specific 
suggestions that should facilitate the implementation of 
a successful developmental approach to reading. 
1 . Oral use -
- The teacher should focus on specific problem areas 
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in pronunciation that may occur in the reading passage 
(e.g.,~'~' ill, vowel quality differences). 
- Students should read memorized sentences, using cue 
cards, ditto sheets, overhead transparencies, flannel 
board. 
- Students should read new sentences, using same means. 
- The teacher can distribute a ditto sheet containing 
sentences with certain words numbered. The teacher calls 
a number; the student reads that word. (N.B. - Review 
the numbers a few days before this exercise). 
- From the beginning, students can be required to keep a 
notebook in which they keep reading items, with visual 
supports where possible. 
-
The teacher should have students read paying particular 
attention to intonation. 
2. Techniques for inference of meaning -
- Students should be taught to develop "tricks" for 
determining the meanings of words in a reading 
situation. There are those that say that learning 
is "co.ught, not taught". There may very well be an 
element of truth here. Through constant exposure 
(and a great deal of patience on the part of 
the teacher) the students will improve their skills. 
Here are some techniques that may be useful. 
- Context: This is not new to students, and may even 
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serve to help . in their native tongue. 
- Paraphrasing: This involves, as the term suggests, 
an elaboration, using well-known words and struc-
tures. 
... Derivations: As the word suggests, there should 
be some notion of the movement of words from one 
segment of language to another. A very basic con-
cept for language students, but those in our 
schools usually do not have the wherewithal to 
develop this habit, and must be constantly reminded. 
- Cognates: This is especially true for languages 
that have had considerable contact one with the 
other. Beware, though, of false cognates (faux 
amis). 
- Glossary: This can be French to English, or French 
to French, depending on the level of the students. 
- Pictorials: Comic strips or other pictorial aids 
provide the reality. A picture is worth a thou-
sand words. However, the picture itself needs 
to be carefully chosen to depict only the relevant 
ideas. 
... Wall Charts: As in the glossary, these serve to 
focus attention on a specific situation or word. 
- Pre-teaching: Knowing as he does the unfolding 
course in its totality, the teacher can use all 
situations at his disposal to prepare students 
--
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for upcoming language situations. It is probably 
based on the well-known teaching suggestion that 
we should tell them what we are going to tell them, 
tell them, and then tell them what we told them. 
Gestures: It is without doubt true that the teacher 
has to wear many hats, not the least of which 
is that of actor. This is not to be taken light-
ly, since it is one of the few occasions when 
students can see us as human beings, with a sense 
of humour, yet. 
Mnemonic devices: This is a well-known technique 
in learning, and could include trying to remember 
where a structure or word was learnt. 
3. Reading for structural signals -
This technique is often lacking in the teaching/ 
learning process, but has been proven to be 
a very valuable device. It is a sort of grammar 
lesson in reverse. The following series of ques-
tions i s an excerpt from Modern Language Class-
room Tec h niques by Allen and Valet t e, serving to 
indicate the kinds of questions the student can 
ask himself to focus attention on "written grammar 
signals". 
"Is the author talking about one person or about 
several people? 
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How do y0u know? 
Has the action already taken place? How do you 
know? 
Are the people definitely planning to do ... ? Or 
are they just considering it as a possibility? How 
do you know? 
Look at the pronoun (le) in the fifth line. What 
does it refer to? 
What . lS the antecedent of qui line 10? 
Does lequel in line 11 refer to le gar~on or la 
chemise? How do you know? 
What is the direct object of the verb ( ) in 
-----
line 6? Why did the speaker in the third para-
graph use the subjunctive rather than the indica-
tive?" 
Other items that are signals : or helping under-
standing may include: 
- ils (and other subject pronouns) will be followed 
shortly by a verb. 
an adjective is just before or just after a noun, 
with the possible exception of when etre is used. 
- a preposition is followed shortly by a noun or 
pronoun, not a verb. 
- Morphemes, e.g., feminine and plural indicators. 
- Time/Place/ Manner indicators, which may include 
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questioning words, such as quand, ' ou, 
-
pourquoi, comment, 
combien. 
-
Negatives. 
-
Prefixes and suffixes. 
4. Word study -
Reading puts all these structures and vocabulary 
that we teach into the comp l icated flow that is 
real language. By word study, however, we are 
working in reverse to develop a keener feeling 
for language use. It provides a real and under-
stood context that can be picked apart for an 
"inside look". It also serves to develop good 
habits in the use of the dictionary. Here is a 
list (with repetitions from previous and later 
parts of this kit) of suggestions for implement-
ation. 
-
Cognates. 
-
Derivations. 
Use of concrete rather than abstract words (wherever 
possible} . 
- Function words (e.g., mais) can be used and re-
used. 
' 
- Visual props for quickly arriving at meanings o 
Synonyms and antonyms for increasing word power, 
and as a learning aido 
- Classification of words according to ideas. 
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- Words of intensity. 
- Spoken versus written language (inaccuracy of the 
-
... 
-
alphabet, and change of style with more time to 
formulate turns of phrase for those who will not be 
in the author's presence when it is read). 
Syllabification. 
Prefixes and suffixes • 
Have students do things like finding in the text 
three adverbs of time. 
- Fill in blanks, e.g., En hiver, il fait • 
-----------------
5. Reading for comprehension -
-
... 
-
Have students determine which are the core words 
in a reading selection. You might have them 
condense it to be sent as a message, where words 
are kept at a minimum because of the cost factor, 
but the precise meaning has to be maintained. 
Prepare questions to elicit a restatement of the 
text. 
Use definitions to d etermine whether a word was 
correctly understoo d . 
- In a controlled creative discussion, have students 
elaborate on a particular idea. It may be just 
asking for a list of items. 
- The teacher should have students train their eyes 
to concentrate on main ideas, not words. 
-15-
6. Socio-cultural orientations 
We should always be aware of the cultural background 
from which the selection comes. Sometimes this means 
providing insight before the studen t s read the selection, 
while in other cases it may be wor t hwhile to have students 
glean the information from the tex t . 
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TESTING STUDENTS' READING DEVELOPMENT 
There is much to be said about testing, so much 
that it is difficult to choose any one thing that might 
sum up our feelings on this subject. 
only part of the many criteria: 
- Brevity. 
- Simplicity. 
- Flexibility. 
These items are 
- Integrated with the teaching process (N.B. at 
the various stages of reading development, 
tests will be commensurate in terms of diffi-
culty). 
- Planned while teaching. 
- Students are taught to be test-wise. 
There are other ideas that may be passed on to 
s tu d en ts. , i n s i d e an d o u s i d e of c 1 as s e s , to o ff s e t th e i r 
normal apprehensions: 
Exams should determine present level for future 
help; 
there are normal, inherent frustrations in lan-
guage-learning that are overcome in time; 
one must learn to "roll with the punches"; 
- the only way to gain experience is to make, and 
correct mistakes (the teacher's role is to 
guide students in gaining that experience); 
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- th~ success formula is effort plus participation 
through time; 
- progress made is to be considered along with level 
attained; 
- language learning is an investment that pays 
dividends if you pay the interest. 
The following is a list of suggestions for testing the 
reading skill. You may note that some of these techniques 
overlap into other skills. This is not surprising when 
we recognize that reading is a sort of focal point between 
the oral and written skills. Further, as we present the 
language in capsule form, the bits and pieces should always 
be put together to form the cohesive unit that we know as 
language. 
- Oral reading: tests the level of proficiency 
in the development of sound-symbol relationship. 
Not primarily a test of comprehension. 
- Reading for comprehension: a) Understanding the 
questions: responses may be written in Mother Tongue. 
If not, then the two skills of reading and writing 
are being tested. In the latter case, the teacher 
might consider using two sets of marks. 
b) Determining the general topic. 
c) Scanning: Example: look in a newspaper for an 
article about a car acciden t . 
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d) Skimming: Example: Have students sort out sentences 
into suggested categories. 
- Obtaining information: Questions should be asked 
before the students read the passage. 
- Passage comprehension: Make certain that accom-
panying questions can only be determined through 
reading the selected passage. 
- Passage, with true-false items. 
- ·Passage, with varied multiple-choice questions: 
These questions can test for structural signals 
(e.g., the determining of the sex of the author 
"" from the ending of past parciciple using etre 
as the auxiliary). 
- Oral responses in the target language: Two 
skills are being tested here, viz. reading and 
oral capacity. Passage may be distributed in 
advance. The test can be administered in the 
Language Laboratory. 
... Translation: Extent (complete or partial) and 
frequency depend on course objectives. 
The CLOZE TEST: This procedure has been around 
for some time. The students are presented with 
a reading passage where words have been omitted 
according to some predetermined pattern (e.g., 
every fifth word). Students are to determine 
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the intended word. The entire first sentence 
is given to set the scene. Marking can be done 
by exact or acceptable forms. 
- Talk to the Language Arts Teacher (English) for 
techniques in evaluating native language ability 
in such aspects as ease of reading, reading 
speed, retention ability, reconstitution of the 
text, and critical reading. 
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The remainder of this Curriculum Guide consists of 
"Les Monstres du Lac Champlain", a reading selection with 
accompanying exercises designed to improve student comprehen-
sion and mastery of vocabulary and structures. This section 
has been included to illustrate the developmental approach 
to reading outlined in the Guide. 
"Les Monstres du Lac Champlain", is an excerpt from a 
reader of the same title, written by G.R. McConnell and Y. 
Bouchereau and is published by Editions Aquila Limitee, 
3785 Cote de Liesse, Montreal, P.Q. H4N 2N5. It is reprinted 
here with the permission of the publisher. 
Teachers are reminded that "Les Monstres du Lac 
Champlain" is protected by copyright ano not to be reproduced 
under any circumstances without written permission from the 
publisher. 
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Les monstres du Lac Champlain 
(Adaptation) 
Une histoire extraordinaire commence a Montreal, le 
20 juillet 1976. Sur le pant Champlain, on voit des gens 
qui courent et qui crient. Tout le monde semble terrifie. 
' Une auto de police est la. Les agents descendent et inter-
rogent les gens. 
L'agent Hector: Qu'est-ce qui se passe? 
Un pieton: Regardez sous le pont, il y a un monstre, 
un poisson immense, un serpent gigantesque. 
L'agent Hector: Alla chef, c'est la panique sur le pont 
Champlain. 
Chef: Pourquoi? Qu'est-ce qu'il y a? Un . acci-
dent, une emeute, une manifestation? 
L'agent Hector: Non, non, les gens disent qu'il y a un 
monstre enorme. 
Chef: Est-ce que vous le voyez ce fameux monstre? 
L'agent Hector: Non, on regarde mais on ne le voit pas. 
·Le monstre est en route vers le pont 
Jacques Cartier. 
Chef: Alors, allez voir, j'attends de vos nouvelles. 
L'agent Hector: Alla chef, c'est Hector. On est sur le 
pont Jacques Cartier et on voit le monstre. 
Il mange des bateaux. 
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Chef: Mais c'est une histoire de fou. Est-ce 
qu'il est grand? 
L'agent Hector: Oh oui, il mesure environ soixante-dix 
' metres de long. 
Chef: Fichez-moi la paix avec VOS mesures me-
triques, je n'y comprends rien. 
L'agent Hector: ' C'est le reglement, chef. Il mesure deux 
cent pieds ... deux cent pieds. 
L'agent Hector: Chef! Chef! C'est horrible! Il y a 
plusieurs monstres maintenant. 
Chef: Plusieurs monstres, mon Dieu! Je vous 
envoie de l'aide. 
Un reporter: - Mesdames et messieurs, ne soyons plus 
jaloux de l'Ecosse et de son monstre du 
Loch Ness. Nous avons nos monstres. 
Soyons fiers du Canada. 
-
Les biscuits "Bonne-bouche" vous offrent 
ce reportage sur les monstres du Saint-
Laurent. 
Ici votre reporter favori, Paul Grand-
gueule, sur le pont Jacques Cartier. 
Le paste BLAH est la, restez a l'ecoute. 
Le chef de police ne perd pas son temps. Il appelle 
des bateaux armes. Les bateaux, avec plusieurs policiers 
' a bord vont vers les monstres. Ils commencent a tirer. Les 
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monstres n'aiment pas cela, ~a d~range leur digesti9n. Al ors 
i.L.s se fachent. Les agents Hector et Albert regardent la scene: 
Albert: Regarde, Hector, un monstre attaque le 
premier bateau. Il avale le bateau. Mon 
Dieu! Nos pauvres collegues! 
Hector: Ils les recrachent, qu'est-ce qui se passe? 
Albert: Je ne sais pas, peut-etre qu'ils n'aiment 
pas les policiers. 
Bientot, des bateaux de guerre arrivent. Ce sont 
des destroyeurs puissants, ils ont de gros canons. Les 
obus pleuvent. Mais les monstres ne veulent plus manger 
aujourd'hui. Ils plangent et disparaissent dans le fleuve. 
Un peu plus tard ••• Le papa-monstre et les deux 
enfants-monstres remontent la riviere Richelieu, pour re-
tourner au Lac Champlain. Ils discutent des evenements. 
Papa-monstre: Quelle histoire! Quelle reception! 
C'est fini, c'est la derniere fois que 
nous visitons Montreal. 
t-1aman-monstre: ' Je pense a ce voyage depuis 250 ans. 
Et la publicite qu'ils font: "Venez 
a Montreal, venez aux jeux olympiques, 
vous etes les bienvenus et finalement 
quoi? Un scandale, des bombes, des 
canons, la panique. 
Ah, nous voici enfin au Lac Champlain! 
L'enfant-monstre: 
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La campagne? Le calme! Je deteste ces 
gens de la grande ville. 
Qui, tu as bien raison maman. Ces gens 
de la ville, ce sont vraiment des mons-
tres, n'est-ce pas? 
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Feuilles du Professeur 
Centre d'ecoute: "Les monstres du Lac Champlain" 
I. Questions de comprehension 
- Encercle la lettre correspondant ~ la bonne r~ponse. 
1. Sur quel pont voit-on des gens qui courent et qui 
crient a Montreal, le 20 juillet 1976? 
a) Sur le pont Jacques Cartier, on voit des gens 
qui courent et qui crient. 
b) Sur le pont Champlain, on voit des gens qui 
courent et qui crient. 
c) Sur le pont Cummings, on voit des gens qui 
courent et qui crient. 
2. Qu'est-ce qui se passe sous le pont? 
3 . 
4 • 
a) Il y a un monstre, u n poisson immense, un 
serpent gigantesque. 
b ) Il chaloupe . chavire • y a une qui 
c ) Il des , ' . s'amusent. y a eleves qu i 
Que fai t le monstre? 
a) Il nage dans le l ac. 
b) I l par le aux gens. 
c ) I l mange des bateaux. 
Que l commanditaire of fre le repor·tage sur les 
monstres du Saint-Lauren t? 
a) Les b i scuits soda offrent ce reportage. 
b) Les biscuits "Bonne-bouche" offrent ce 
reportage. 
c) Les biscuits a la creme offr e nt ce reportage. 
5. Pourquoi l e papa-monstre, la maman-monstre et 
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l'enfant-monstre retournent-ils au Lac Champlain? 
a) Paree qu'ils n'ont plus faim. 
b) Paree qu'ils detestent les gens de la grande 
ville. 
c) Paree qu'ils veulent retrouver leurs amis. 
II. Questions de personnalisation 
-
1 • 
2. 
3. 
4. 
5. 
6. 
7. 
Remplis les tirets: 
Es-tu deja alle a Montreal? 
Nomme une place que tu as visitee. 
As-tu deja vu les jeux olympiques. 
Que! est ton jeu prefere? 
Nomme un pont a Montreal. 
' Nomme un pont a Ottawa. 
Quel monstre celebre connais-tu? 
III. Questions grammaticales 
A. Ecris la bonne terminaison des verbes dans les 
tirets: 
1. Une auto de police (est) la. 
2. Les gens cour(ent) et cri(ent) sur le pont. 
3. Le monstre mang(e) des bateaux. 
-
4. Nous av(ons) les biscuits "Bonne-bouche". 
5. Le chef de police app(elle) les bateaux armes. 
6. Les poissons plong(ent) dans le fleuve. 
7. Vous {etes) les bienvenus, ven(ez) a Montreal. 
-
8. Tu (as) bien raison, maman. 
-
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9. Les gar~ons ne (sont) pas contents. 
10. Maman et Hector (ont) mange la tarte au citron. 
B. Mets les mots au plurie l : 
1 • Les . Jeux 
-
2. Des crayons 
-
3 • Des monstres 
-
4 . Les villes 
-
5. Des ' reglements 
-
6. Les lacs 
-
7. Des histoires 
-
8. Des policiers 
-
9 • Les guerres 
-
1 0 • Les bateaux 
IV. Graphie des sons "an" ou "oi " 
A. Ecris le . son an OU 01 
- -
1 • . po1sson 
-
2. mange 
-
3. main tenant 4 • voiture 
- -
5 • quand 6. soixante 
-
........ 
-
7 • . pourquoi 8 . lo is 
- -
9 • gigantesque 
-
1 0 • voiliers 
-
B. Encercle le mot quand t u entends le son "an" 
1 • a) b) monstre c ) environ . panique 
2. a) grand b) fleuve c ) Champlain 
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3. a) gigantesque b) manifestation c) temps 
4. a) envoie b) reglement c) St. Laurent 
5. a) . immense b) immediatement c) petrole 
v. Activite 
- Trouve les mots dans la phrase et ensuite dessine 
le message de la phrase. Voici les mots: 
esl teaxuba ceva seuripuls pocierils a drob novt 
vesr esl sonmters. 
Reponse: ' Les bateaux avec plusieurs policiers a 
bord vont vers les monstres. 
Termine ton activite. 
A Arrete la cassette. 
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Feuilles de l'eleve 
NOM: 
DATE: 
Centre d'ecoute: "Les monstres du Lac Champlain". 
I . 1. a b c 4. a b c 
2. a b c 5. a b c 
3. a b c 
II. 1 • Es-tu deja al le ' Montreal? a 
2. Nomme une place que tu as 
visitee. 
3. As-tu cteja les . vu JeUX 
olympiques? 
4 . Quel est ton jeu prefere? 
5 • Nomme pont ' Montreal. un a 
6. Nomme pant ' Ottawa. un a 
7 . Quel monstre , ' . celebre con nais-
tu? 
III . A. 1 • 6. plong 
2. . 7 • cour 
' 
er i , ven 
3. mang 8. 
4. av 9 • 
5 . app 10. 
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B. 1 • 6. 
2. 7. 
3. 8. 
4. 9. 
5. 1 0 • 
IV. A. 1. p sson 
----
2. m ge 
---
3. mainten t 4. v tu re 
5. qu d 6. s x te 
----
1. pourqu 8. 1 s 
----
9. gig tesque 
----
1 0 • v liers 
B. 1 • a) . b) monstre c ) . environ panique 
2. a) grand b) fleuve c) Champlain 
3. a) gigantesque b ) manifestation c ) temps 
4. a) . b) reglement c) St. Laurent envoie 
5. a) . b) immediatement c) petrole immense 
v. Activite 
Voici des mots: 
esl teaxuba ceva seuripuls pocierils a drob novt vesr 
esl sonrnters. 
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